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Adult educat1on. cont1nu1ng educat1on, l1felon? leéfn1ng. communi ty
serv1ces, and commun1ty based/commun*ty education al repreéent'somet1mes

differ1ng. sometimes - similar funct1ons that have been adopted by today's
community college Houever, because these terms are so variously described

K and because they a]] impinge on each otheg, 1t is difficult to arr1ve at

A def1n1t1ons that offer constant meanings to the many peop)e who are ‘involved
w1th these activities. it 1s-equally difficult %o order these functions

1nto their similarities and their differences and will also accurately
' ref]ect thejr importance in today's colleges. ' '
The 1ntent of this pafBr is to define these terms, bu1ld1ng on some
- of the ways other educators-have viewed them and oqg*at1onal1zing the
descriptions insofar as possibles On' the basis of  the def1n1t1ons advanced,
\ thgfsecond purpose. of this paper is to modify some of the funct1ons pre-
-viously discussed. And ‘the third purpose is to develop d cléssif1cat10n
" that will ‘accommodate these various funct1ons as well as the total role of
today s two-year college

-




| ~ students were seeh1ng OCcupatlonal educat1omv o
The third era of the two-year college's’ 1ife cycle 1s now upbn us. h1s h
S m.y'besn be destribed :as: the copmunity educatlon/llfelong learhlng phase. of

-  PARTT

o AN HI$TORICAL INTRODUCTION

The commun1ty73un1or college in the United States is now 1n 1tsuth1rd
“gtage of developiient. Initially 1t was viewed ad an 1n§t1tution that would

. “extend secondary education and serve as the’ first two years toward' he

baccalaureate degree _Some un1verslty leaders expressed the not1o ;hat
, those first two years of “1iberal education were truly notlcolleg1ate at

all but belong more to. the secondary schools and’ felt that 1f the college
"and university -could he freed from the necessity of providing the "capstone

- years of secondary educatioh, they might Then become research and scholarly

1nstitutlons in the manner of the more prdﬁ1nent European un1verslttes At
this stage of development, the: new “{nstitutions grew until, in 1921, -they \
numbered’ 207. Because of their general educatlon/llberal arts or1entatton,'

- most of them geared their offerings toward. the bacgalaureate transfer : v
student. 1In both funct1on and name, they were essentlally "Junior" colleges._

_ In its second stage of development. which extended approximately from:

" 1930 tp 1955, the primary functlonlofsthis 1nst1tut10n began sh1ft1ng toward
occupational educatlons Because of the passage of federa) vocational edu-
cational bills- dur1ng World War 14 ocd patlonal/technology courses prol1-j
ferated, and the student body started o\1ng from’ predomlnantly transfer-;
oriented to occupatlonally concerned men and women By the 1970s half the

development. ‘These multi--often overlappfng--functlons comprlse a plethora
of respons1b1l1ﬂesand roles that- have grown rapidly. w1thln the next .’
"decade‘part1c1pants in the. mult1pl1c1ty of ,offerings fﬂblcally charaqterlﬁed
as* comMUhlty or adult’ education will exceed the ‘enroliments 1n\e1ther of .
the other two categorles. This shift from the tradltlonal transfer and \‘
'occupat1onal fungtions 1s further marked bycd1m1nut1on of credits, degrees,"
~and cert1f1cates. "and a student body compr1sed largely of full tfhe day S

~

)
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_ udents in the lﬁ to 24 year- -age. group l’The move is’ to a broader educa~_-
'g:onal group of programs in Wh1ch cred1t, degrees, and_cert1f1cates are ¥
'"i:subordinated to non-credit courses “and act1v1t1es The cl1entele vods
_'?:’oomposed almgst exclus1ve1y of part- t1me-students, part1c1pants or specta~
" - tors in all age brackets" (Lombardi, 1978, p. 2). . Co
‘As long ago as 1950, _Bogue saw the commun1ty collqge, regardless of size -
C o or type.of control, as be1ng in a strateg1c position in terms of its bas1c
'.ph1losophy, its relation to the community, nd its facilities to provide'
- for adult educat1on ona progress1ve and incldgive scale. This idea of
the commun1ty col?ege as a vehicle to serve both>adults and commun1ty at
.1arge has thus d history of its own. ) ' "
) 0ne of the’ problems in character1z1ng~~and by extens16n, 1n understand- ,
1ng~~the present day roles oﬂ the two-year college 11es 1n defin1ng its 5543 '
various functions. " What types of efforts should the coﬁ1ege)make to serve E3
~  transfer, occupat1onal and npn—cred1t seek1ng studedtﬂ? How far should
- community educathon extend? ,How should thé?e functioﬂs be,def1ned and
organized? ¢ s ¥ L :
Lombard1 accurately p1npo1nts the’ def1n1t1onal problems when he notes
- that ' 4 ’

. - "The techn1cal.or 1ogical def1n1tions propounded by proféssfoﬂal
L , educators are not neceéssarily those used by practitioners, nor
“ are practitioners.alwa ays in agreement There is not only over- .
lapping among the. def1m1tions bqt there is a considerable degree = .
LI of 1nterchangab111ty,*d e., & particular def1n1tion may apply to
N .. two or more of the terhs* 3 v ‘
~ . f * Y :
.. Definitions change accord1ng to educational, statistical, f1nan~ '
* cial and political considerations. For example, adulf education
s VLo “has one meaning based dn the .age of the students served, another
v o . meaning based'on the sybject matter covered, a third def1n1tion »
- based on' the funding pattern. On put 1n,anotﬁer way, the same =~
_course may be designate adult education dn bne college, con- '

(3 ,

t1nu1ng education in anbth r.
This is oné of the diff ulties faced by this other- than-tradi-

\_."". . tional segment of the community college. Variations also prevail - A\
~ - " {n terms of assessing emrollment data and allocat1ng funds" (1978,
p- .

.A l-\ \ \ ¢ .'
“ . The American Assoc1ation-of COmmuhity and Juntdr'Colleges has vo1ced a .




. adults they should derive a common termlnology to describe the numerous v
'_serVices they offer, jt present it is d{fflcult to communicate with fund-

concern that the communlty colleges not lose their place in offering differ- -

_ _ ment has been involved in contlnu1ng education, educational extension,
_ communltyxeducatlon. and 11felong tearning. ‘Blocker (l962) and Mers0n

. 1nterest has continued 1in agenc1es for environmental and: energy cpntrolsand
 development. Section 132 of Title I.of the ngher Educatlon Act, amended
- -1976. enunciates a compend1um of act1v1t1es3fn its, Scope of Lifelong Learnlng

" ways. of providing uniform information collection systems by whlch evalua-

' tion along with numerous spec1al programs for special groups.' If the

Y “of terms. . . .

. . . : . . B o . . S

4

ent forms of ‘education. Thls concern 1is -based on the grou1ng emphasis -
‘within both trad{tlonal and noh -traditignal educational 1nst1tut10ns,,1n
both pr1vate and public sectors, and on the part, of federal,state and local
goVernments business, industry,. and labor, to prov1de occupatlonal and R
technical educatlon for.all potential students. ' - :
' Hlstorlcally, through the Departments of Agriculture, Defense, Interlor, _
Labor, State, Justice, and-Hous1ng and Urban -Development, the federal govern-"

(1971) predicted accelerated 1nvolvement and, more recently. thi$ federal

"Adult basic education, continuing edugAtion,’ independent study,

" agricultural education, business educatidn and .labor educatdon,
ocgupational -education and job tra1n1ng,programs parent edlica- -
tion, postsecondary education, preretirement and ‘education for
older and retired people, remedial education, special-educational
programs for groups or for ipdividuals with special needs, and 5»
also educational gttivities designed to upgrade occupatlonal and °
professional ski assist business, public agencies, and
other organizations...and to serve family needs and pensonal L o
development" (Sectlon 132, 20, USC, 1015a}). . : NS

State agencles too have pushed for expanded. institutional roles. They ;
continue seeking to increase access to education. But they also look for "

tion and rev1ews of programs,. personnel f1nahces,'and.fac1l1t1es can be
nnde. . - . :
In many states the cgmmunity colleges are accept1ng adult basic educa-'

.

community colleges are to adopt all publicly supported education for |

1ng aoents. prospectlve cl1ents and college staff because of the plethora
.
‘In keeplng w1th the varlous 1nterests in see1ng that new students meet




: : ) . R
w1th new opportun1t1es for 1earn1ng, this paper attempts to prov1de a uni-. ’
,.form system €or def1n1ng“assess1ng and understand1ng both the trad1t1ona1 -
agd non-traditional educattonal delivery systems. ‘It describes the current
".roles of the communi ty/,jun1or ‘college in the other~than~trad'lt1ona1 academic
" transfer and occupational areas and then delineates a new c1ass1f1cat1on to. |
'-__ - :order 1ts act1v1ty and respons1bﬂ1t1es for the 1980s. The defipitions
< postuIated here} which serve as &.way of sorting out functibns, have. been —
se1ected from 4 number of sources. .The varfous roles of the colleges are -
.’deﬂnegin terms of adult education, continuing educafion 11fe10ng 1earn1ng. ‘_

'.comnum ty ser_iv 'ces, and conmuni tyT:ased/conmthy educ_a't1on, K
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)\dult educ;ﬂon pfanstond
adults who 'do ot have a cen
achieyed, n equ1vq1ent 1eve] e

¥ te of h1gh school graduation, who have not.

. to education for"adults whose Tnability to sy pak, read or write the EngHsh
1anguage and to perform arithneﬂc&l funct1ons ’Jbubstantially '1mpa1rs ‘theie
abﬂtty to obtatn or, retain empl’oyﬁvent dnd to 'leaq\,a generaXly productive

. 11fe. As ‘the term 1s generaﬂy uSed however, 1t goes wall beyond the more

_,str1ngent> def@nitibn# hgre use@

' truct1on or serv1ces beJow  the cellege 1eve1 for

i c&tiag, and who are not currenﬂ r quired
- to be enrollcd in "school . Its compan1on t adult bas1c education, applies
S

- ‘Good‘: Dict_1o,taqm of ! Ed _ggtmn defmes adult eJucation as "any process .

by which men and women’, egher aloné orin- groups try to improve themselves

T by;1nc,reas1ng their knowIedge, skills or attitudes, or the process by which’

1nd1v1dua]s or: agenmes\wx to. 1mprove hen and women Ain these uays“ 1973,
p. 16).» Another aspect yof this concept 1s stressed by the. 0rgan1sat1on for
Economic C‘operaﬂon, and- Deve]opment's (OECD '1975) emphasis on any act1v1ty

“"' A program eHberate‘lz des1gned to-satisfy’ any learning needs or. 1nterests
Y that may be- expeﬂenced at any’ stage An Tife, by a person who 1s over-the

. 1\ program {ieHberateiy des1gned by an agent to satisfy any 1earn1ng needs that "f

statut{ﬂ-y ;choo? age and whose primary act1v1ty 1s ‘no longer in educat1on. |

Eors’cmrt (OECD 1975) maintains that adult educat1on is. any act1v1ty or.

may ho éxpey‘renced “ln‘any stage in Tife by a person‘who s over tho ‘normal .

K

: ' schob] lqurning age and who 1is no. longer a full- tﬂne student, Accqrding to . |

th1s v‘lew. adult education spans the gamut of nan vocational, vocational,
general fomﬂ and non-formal stud1es as well as education that has a
Q) ) ‘ . . Lo - o - ; . R
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collective and social purpose. Thus Good's deﬁ1n1tion stresses 1mprovement _
while the OECD view emphas1zes satisfaction. - . L -J K

Anotheradefinition of adult ‘education de11neates the sequence and _' T
_organ1zat1on ‘of activities to bring about changes An information, knowledge, }‘
.;ﬂunderstand1ng, ski1l, appreciation, or att1tudes. and- to \dentify and soIve -
communi ty problems as well as persona1 problems (Exeter Papers, 1969).
~ Gideon ‘and others (1971) attempt to resoIve some of. the definittons by
focusing ‘on current concepts, the extent of agreement concern1ﬁg"6’t§ﬁporary
'+ usage of terms and definitions, and.the effectiveness of various cooperat1ve f

T

processes. Their conceptual model of adult/cont1nu1ng educat1on v1ews the ' - ﬂ‘
"f;educational process as. a dyl c system that- consists of four. bas1c pro~ ) |
cesses-—appra1sa1, fac111tat1on, part1c1pat1on, and 1earn1ng . .. o

e Adult education then,’ m1ght be seen as 1nstruct1on designed .to meet the
.un1que needs of adults who are‘beyond the age of compulsory school attendance
and wio.have either completed orejnterrupted their formal educat1on._ It my -
becprovided by school systems, colleges, or other agencies and 1nst1tut1ons o
(such as techn1cal institutes or area vocational schools) through: such acti-, -
~ vities and media as formal classes, correspond;nce 'study, radio, teIevision, SN
'.lectures, concerts, demonstrat1ons, and-counseling. According to Houle, it
is "the process by which men a women (alone, 1;pbroups, or in 1nst1tutvona1
"settings) seek to 1mprove them d1ves or the1r soc1ety by 1ncreas1ng their
“skill, the1r knowledge. or t71r sensmvéaess“ (1972, p. 229)

‘. [ . .
» . [} - . .

»
B

Cont1nu1ng“£ducation . f’.f.'"_;z; L g o T ‘: '_'}

Cont1nu1ng educat1on has .been a part of American educatton s1nce‘the _
late 1880§. 1In 1972, Farmer, Sheats; and Deshier characterized it as the - )
pprt1on of our educat1on complex that 1s offered during times and on’ days ¢ |
that are conven1ent for thg general adult population. espec1a11y‘ﬂfﬂjt is

" intended to-be ‘part- t1me. Among {ts other character1st1cspare,nop-trad1t1dna1 -

' methods and settings, 1nforma11oy. the de-emphes1s of fonnalﬂteaching and '

. repet1t1Ve dr111, ard_frequently, non-graded non-academ1c, non-degree

" oriented, and non~trad1t1onal curriculums. - RS c g
Kleis (1967) Sees cont1nu1ng education as any de11berate effort. of '

4 -
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: N_Sfrsons uhose princ1po1 occupet1ons are no longer as $tudents,. who seek °
earning as a means of develop1ng one s potential or. resoIving persona1,
1nst1tut1ona1 or .commigi ty. probIems Harlacher, on ‘the other hand, notes
_that "Contt_u1ng edd’ot1on is ver1ous1y def1ned as those noncredit shoft
- courses offered hy the community serv1ces d1v1s1on, all- noncredit adult
“\education offer1ngs coIlege ‘credit courses offered 4n the even1ng”for RN
' adults, Both credit and noncredit offerings for adults curr1cu1er~based ) .
. noncred1t "ourses for. adu1t spec1a1 courses day and even1ng for students ’
enrolled in less than coIle:e:1eve1 work, and courses offered at the commu- - ‘

' S ~n1ty col]ege‘for“currentiy—enro]1ed-h+gh—seheolestudentsﬂ_(1969, p 13).
-, The Hash1ngton Stete Council on P1ann1ng 1ooks .on cont1nu1ng education
:es the extension of commun1ty co]lege *nstruct1ona1 programs, services and
resources to the part-t1me adult students" (1976, | ) This serv1ce 1s
- provided in Both day and even1ng and in extens1on and outreach centers.
"Included under this rubric are adult basic education, high school completion. '
'_ avocational activities; spec1aJized instructional workshops and ‘conferences; ',
- and academic, -occupational, and community: service offerjngs e
‘ Recently, the concept of CEU (Cont1nu1ng Education Unit) has~been de- -
'._velgped, the concept means ‘that 10 hours of participat1on in an act1v1ty 1s '
equivalent tQ one cont1nu1ng education unit, Indeed Hetk1ns states’ that
" “about two-th1rds of the colleges and un1vers1t1es that offer edult ot
'-_conf1nu1ng education. now use the unit to measure part1c1pet1on in noncredit
3_,programs More than 100 professionel associations award the unit,-and
three regional accrediting agencies hJVR epprovéd it" (1979, p. 8).
, In the sense of people return1ng to colIege after h1gh school completion
~or after courses teken and ‘even after degree(s) earned :in a colJeg1ate
, setting, the cont1nu1n9 neture of educet1on is: elphes1zed over end}over
-egein Acconding to this’ vitw, a phys1c1en who ‘returns to: take & spec1e1-
_1lid course or to upgrade his., euoreness of curreht reseerch. a teacher who
re-enters the un1vers1ty fo spec1eI1zed courses, 1h for example, media -
'“development, a computer spe alist who des1res to learn other systems to
- upgrade present knowIedge, uld all be “congidered continuing’ education.
.. _studgnts' B ‘_“,.. 4 .- L e

o o , . A




. . - D

< . -'.n . . - . . -
2t . 4

From Good's perspective, continuing education 1s "(1) any extension of -
j opnortunities for. reading, study, and training, to young persons’and adults
: folloying their completion of or -withdrawal from full-time school and college
programs; and (2) eduodtion for adults provided by special schools center's, " -
colleges or~institutqs that emphasizes flexible rather.than traditional or - |
academic programs" (l973 B. l33) Apparent here is the'overlap beareeﬁ
adult and continuing education. : ' '

- Lifel_;g,Learning

The concept of lifelong learning also overlaps with definitions of
_ ‘continuingseducation Although lifelong Tearhing tself is not a new idea,
the. 1976 education amendment to Title 1,-Higher Education Act, presented

. landmark provisions., It stated "that the American people need 1ifelong s '

- Jearning; that it is cruoial o their personal well-being, workplace skills,’
- and partipipation in nationa1 lif&. ‘that it takes place not just in educa-
- tional institutions, but through avenues ranging from independent study to '
‘the e#forts’ of ‘business, industry, and labdr; and that. 'planning is '
necessary at all levels of government to achieve the goal' of lifelong
learning opportunities for all citizens” (Furlong and Others 1977, P. 3).
Behind this statement lies several critical questions Who, -for’ @ ampie,
- should the state support--all adults or oniy—ehose who -have finangia] n:ads?‘
> Are all subJecgs of study, -from medicine to macrame, to be supporzed? Wha
-weight should be assigned to individual adult choice as against mahpower
eods identified by sbme agency? ShOuld pldgners restrict themselves only
to those programs that involve tax’ dollars? Will existing or new‘institu- :
tions become the focus for new endeavors? Ho\‘an program’ quali ty and
consumer protections ‘best be asSured? Is duplication of services avoidable?
According to the State Planning for’ Lifelong Learning Lommission, these -
questions could be answered in any way any individual would choose since _
- 1ifelong learning has such a far-reaching scopé’  McNeil states, "Knock on 7
- any door -and you will get a different [ definition ].... Some regard 1t as .. h
off-campus instrUction, some as service to part-time’ students, and still , * -
. others as nontraditional learning. 1t can' be credit. or noncredit, for .




matrlCulated or non-matrlculated s.tbdents,‘.have [ degre_e orleniatlon or no
. degl‘e‘e obJecttve gt may be validation or~e)(am1na‘t10n'for cred‘lt, or credlt
ot l"for 1ife experlences (l‘977, P 22) Essenttally. Yifelong lea,rn‘lng refefs.
o acthtTes undertaken by .adu.lts ‘who have' Teft the traﬁﬁ;lonally sequencad *
- ) '-'educatlonal system and ‘who are 1nterested 1n upgrad.lng skllls or in personal
development _'“‘ . .o : o,
_ " JAlong with adult and contlnulng etucation, l}felong lparnlng may be
: seen in terms of: &s del1very system-—televlsjon, cor:respondence or 1ndepen-
_-.....dent study, electronic medla, and may be dafined in terms of 1ts target "
‘o populat'lons--the wége .earner, the incarcerated, the minority or poor or- « :
. people motivated toward upward mobillty It 1s'an example of an educa 1ona.l
e forrn that 'has .been re1nforced by. the d1ssat1sfact10n with tradl-tlonal patterns .
" of postsecondary educatlon that began 1n the mid-1960s  and carried ovér. to' ‘
oo “the. 1970s. - Because: ws d,lssatlsfactlon a phllosophy of poStsecond’ary o
education has. emerged vlews the whole of society as a learnlngioclety,
.a notlon thate actually dates bactk to the early Greeks Today L 1nterpretatlon
percelves learning as sonléthlng that cont1nues over the l1fespan and accordlng
to many conmunlty college’ spokespersons 1s preferable to tqg notlpnmf edu~"
catlon A$ beglnnlng at gye rather iormal stage and. terminating at hlother :
As seen here, . the. ?ncept woun’ld opén opportunltles for adults to' re-
° enter the educational »system as \hey thé need for change -in their occys*
' pat‘lonal world or because they feel the need for personal development Adult
learnlng i encouraged over a ifespan on e1ther a. full- or -part- tlme basls in .
order to develop e1ther personal dr careei goals Aand/or to alternate perlods
“of work wlth perlods ‘of formal learnlng throughout the lifespan. But beqause
SRR this view etrphaslzes learting for occupatlonal purposes its cr1t1cs argue.:
' that the learnlng experiences sought’by concerned adults need not be related
tp-cal'oer objectlves but can actually satisfy any educatlonal need
] , A ellghtly ‘different deflnltlon is developed ini the Yearbook on- Adult
N ahd CthlnulrdeuCat1oﬁ where llfeloqg learnlng refers to act1v1t1es that :
Ty galre? ntenudnanz undertaken _by adults who have. left the traditionally se-'
' ’\uenced educatlonal systeml ' "The focOs«ls on activities provlded by post~
- secongary 1nst1tut10ns for students who - usually stqdy part-time and do not - ,'
cons‘lder thelr roTe as student their primary occupatlo&pr resmns1b1l1ty‘.‘
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Such part t1me study may be. les§ thar fu11~t1me study in trqd1t1ona1 programs.
“but 1t also, 1nc1udes study that may bez'?uﬂ-tdme' ‘fox short periods, - ‘sich, as

: ‘week -end - sem1nars and 1ntensive summer programs" »("l977, p. 286) ¢ 8

. The greatest barrier to appreq1at‘ihg the. concept of ]1felong le’arn1ng he
may well be the tendency- among adu] t$-to-confuse 1earn1ng with schoo11ng, A
amd then” to rejeot both,, Niemi” (1977) sees: th1s r}Ject1on% spr1ng1ng ftom R
anx1et1 s that, result f-rom unfortunate exper1ences encountered dur1ng the

school 3 ars. . Singe manyr adu1t§ have tasted faﬂure, their memor1es of %
1earn1ng oﬁten center on au;horitarhn teachers 'who use only a qne-way

-' comnun,n:at‘ion process. ’Nhether one does or does not actually’ confuse.educq:- .

o t1on and séhooltng' many “people agree ‘that“education w1th-a terminal>point: ‘,_‘:"-‘.

can hever fully megt the- needs of er (Gratta.n*1955) o '
_ Community Seryices. ~ - - - T . BRI
’ ’ cont1nu1ng eduéqt1on, adult educat1on and 11fe10ng learning all share -

_many simﬂar1t1es .The concept of conmun1ty serv1ces is d1fferedt because
it is- not- 1imited to adults, and ha$ been in use -for< several’ decade? By
the late 1960s ft "had become an accepted major funct1on for, commuhi ty
coH_eges « [ At the “same t1me] its relative newness had made 1t very’ much
" a 'atepchﬂd among 1nst1tut1ona’l pr1or1ttes (Sutherland 19775 p‘ 28) L
Blocker, - P1unn1er, and R1chardson 1gnore this second-c]ass c1tizeﬂ o
! aspect, which-the 1ate 1970s« further d1'spe11éd They argue vthat s1nce the
© campys’ of the c@prehenﬂve commun1ty college might be sSeen as the comunity. o
“the institution. ;ho?/proﬂde educational and cu1tura1 services not avail-
- able througﬂ oth gencies in-the ;rea ‘ "Idea'llya‘such services 1nclude~ ,'
N any prOgram k;h contributes to the educational and cultural” ‘betterment of f,
 the cammw apg "ite’ c1t1zens._ This concepd further increases the reépom- -
: " s1b1'(1t1és of't coniwnu;y college. for-among its potential students mst
.“. be nuh\bered Evbry. c1t1zen in’ the comnun1ty, aimong fts respons1b1l1t1es must
be:/ 1nc1uded all. act1v1£1es which can be def1ned as educat1onal or cultural, .~
This concept 1ntrpduce! a quest10n. Are there nract1ca1 11m1tat1ons=«to o
the services & s1ng1e organ‘izat‘ion may effeot1ve1y prov1de?"’ (1965. p.. 15).
jrrphasued aré the: need§ for coumun1cat1on between both’ the, comnun1ty and
the coHege. conm1tments on. the part -f the admin1 strators and faculty, and
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& blendlng of. college and community resources : ,
“~The many activities commonly subsuried under the concept of commundty

"services are difficult to define. Medsker (1960] found that most of the . ,'
ﬂ colleges responding to his survey l1sted the physlcal plant and’'a few spe- -

cified chll"cere programs for demonstration and 1ns£ructlonal purposes as

thelr communlty service offerlngs In between: these polar’, responses fere
eight other items descrlblng the types of act1v1t1es An.whith colleges-were
engaged, and-which were typloally considered to fall under the.rubrlp of o

¥

commnity service. . ~ P N A SRS v

v

L Beeudolrl\{'l968] also cetegorlzes the varjous actlvftles under the ;.-"

rubric of community servlcee. 1nstrﬂctlonel (e.g., 1nst1tutloneJ seminars, -

' workshops. peraprofesslonel trelnlng. non-credit. programs), cultural (e.g.,

lectures. concerts films, retreats, museums.and drama shous), 1nformational
(e.g.. exhlbltlons. productions, publicity, science fair, annual reportsT” '
and others (e. ges counsellng for metucé-women. chlldren s day school and- -
federally funded programs) i - . !

Raine$ and Myran (1972) also see comuhity services pr"rams as hevlng
several dimensions--individual and self development fanctions (personal -
counsellng. cultural and Jeisure. time prpgrams, and extension ectlvltles)
and community development functions (communlty anelyses.,edvlsory llajson *
publlc forums. dnd staff consultation). Kervells (l978) has further

deflnedlconnunlty seryice for California communlty colleges while Myran and .

Sollowdy (l97l) provide a different 14st 1ncluq1ng credit courses 1in. evenlng

and use of college facilities by communi ty orgenlzetlons. More. recently
+ Fletcher and Others, querled directors of continuing educetlon regarding-
- community education. Elght hundred and’ nideteen 1n3t1tutlons (95. 7%) res-.

" ponding to her survey overwielmingly agreed with the definition of. communlty

educetlon as "courses and activities. for- credit or noncredit, formal class-
ropm or nontradltionel programs, cultural, recreetlonel offerlngs specifi- *
“cally ‘leslgned to’ meet ‘the needs of the surroundlng community and utilizing
'school, college and other fec1l1t1es Prpgremmlng s determined with 1nput
from the communlty belng served"'(]977. p. 12). '

.

~

" and off-campus, hon-credit’ courses. workshops, -conferences, advisory groups. o




In‘addition to offering regular programs and activities, ‘many collegds ‘
serve’thelr communities by providing speclal educatlonal. recreat1onal and
~ cultural servlces ‘In l969. at a forum organized by the American Assoclatlon
'_ of Junior COleges. two-year colleges were urged to become centers of ‘comu-~- -
. nity 1ife by-encouraging commun1ty groups to use college facﬂl1t1es and Ve
“ services ghen Such use did not interfere with regularly shheduled day and :
.evening programs; to offer educational servlces for all age groups by uti- v
" 1izing special skills. and knowledge of the college staff and other experts;
to provide the community w1th the leadership ahd coordlnatlon capab1l1t1es
“of the cqllege; to assist in long range planning 1n attacklng unsolved pro-
blems; and to promote the cultural, 1ntellectual ‘nd social 11fe of the
college distr1ct in the development of sk1lls for the profitable use of
. le1sure time (Forum. lgﬁﬁ) .
" The -community services component {s typically W ewed extremely broadlyf >
‘Nickens sees it as "a delivery system for reachlng ‘a -segment of,the camnunlty h
that may not be reached with tradﬁtjqnal means. This system should not be
limited by the types, of students reached, by the characteristics of target -
- 'groups, or by the staff 1nvolved in the program. Rather it should be charged -
~ to ‘{dehtify and'provlde whatever educational services the conmunity needs in
a way that 1s most acceptable to citizens who requ1re the services" - (lQZﬁ.
pp. 12-13). . . l
To help order this system. Nickens developed a taxonomy . of communlty
'servlces which includes’ three major categories each containing several sub-
categorles The first categqry is lnstructlon Services. ' This intludes
General-Cultural Servlces. undér which are C nity and Civic. Affairs, .
. Family Life, Lelsure-ttme ‘and_Recreational- A f1v1t1es. Personal Health, and -
* Cultural Heritage and Enrichment. _Occupatighal Servlce;. which also. fall .
under this, first category,include Developn t of General Attftudes and Skills ,
~for a Career and Devélopment of Specific Aktitudes and Skills for a Career.
‘The secand major category, an-1nstruct1 al Services, 1ncludes Coord1natlon '
(Indlvlduals Groups, Agencles), Consul ation (with Individuals, Groups, and.
Agencles), and Research and Developmen . The third category is comprised: of
Fac1l1ty Servlces. whlch 1nclu‘es real and materfal property. equ1pment.

. . . i o ) . . . . : \
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* . transportation and energy requ1red-' for furnishing comnunity"serwces.
? Despite much uyging and the considerable interest man1fested in
cémmunity serv1ces by community coHege leaders, ‘the function remains .
- per1phera1. ‘In 1972 Cohen noted that "By-adhering to the current form

N comnunity services will ‘maintain a permanent place as an adfunct to the.

Ly core of instfuctional and gu1dance serv1ces.... L1tt1e else seems likely
 for comnun1ty services; ‘there. ane too many forces mi litat1ng against planned

<. ‘growth and-movement toward a central position” (p. 16). Keim reports ‘that

- Cohenls pred1ct1on has come true,.and that "what made 1t come true so quickly
was the financial structures and a convenient alternative called cont1nu1ng ’
educat1on. Community, serv1ces are alive but declining. [But] perhaps ) '
they will be revived through partnerships with business and industrial *
groups as well as public.and private community agencies" (1976, p. 9), -~

_ Yarrington recounts ‘several items that must be considered if the pol1c1es

~ ,and funding patterns that now act as impediments are to be reconciled.

. 2lso specifies the college's need to see itself as’ "a total’ 1nst1tut1on in
service to the conmunity," to systematically and continuously assess community
need, assess and evaluate. other community r_esources, -develop new data forms
and "more effective ways to tell the community and the state what they are

" up to." and. to take necessary pol1t1ca1 act1on when needed - (1976, pp. 24-

26). | | .

CWnRdeucat1on and Community-Based Education :
' M}"h discussion has centered on community education, &n outgrowth of
' conlnun ty services. fn his 1974 keynote address 40 the AACJC convention,
* Alan P1fer, then President of the Carneg1e Corporat1on. proposed thdt ob-
Ject1ves often perceived as secondary be assigned new priorities, and that
colmmn1ty colleges play a part 1n developing themselves as community agents.
As a community-based agency "the conmun1ty college...can...exert ‘Ieaderslhp :
~ in the development of a new att1tude toward youth, a new sensg- of responsi- _l
bility for it, within local communities" (1974, Pe. 26)
~ The concept has many dimensions. It 1nc1udes “formal educat1on pro- -
" gramg that may not be applicable to but do ‘not exclude.certificate degree
rams; they are d1rected%,_towards adults who may want to resolve oroblems

I\. ." _. .o’ . | . . -.’
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o develop their personalcpotent1a1, and they may be cred1t or non-cred1t.

{t may also be seen as an-educational process. that "refers to the organ1za- '
t1on “of the community 1nto apprdpriate size units to facilditate 1nteract10n,
ddenx1f1cat1on of local resources. and involvement of people:- in éhe solution
of the?r own prowlems and the problems of the commun1ty. It s an effort ‘to

capture a sense of Qommun1ty w1thout e11m1nat1ng 1ts plural1s*" (9ass 1973,

'ps 2) R :
.-~ The problems in def1n1n§ community educat1on are as broad as those

! ,,concerns a1ready enunc1ated regardﬁng the other concepts w1th wh1ch we are. _
" dealing. the general ‘{dea, as advanced by Kerensky (1972), 1s-that communi ty

\

=

education puts mean1ng into the notion- that people should make an' 1nput Anto °
~ the’ educat1ona1 system serving their own community. . . ‘-
¢ Lombard? ma1nta1ns that the term "community educatign" .embraces a11 of

1ts assoc1ated funct\ons better than any of the other terms~~cont1nu1ng

adqlt educat1on or non-éred1t cmmnun1ty services. "Although in its broadest .

1nterpretat10n commun1ty education 1ncorporates all learning activities and
services needed by the commuriity, ‘degree-oriented &ransfer and occupat1ona1
courses and programs are e&c1uded....[lts] funct1ons, act1v1t1es and ser-
vices...may be grouped broadly under adult bas1c education,: adult education, -
community services, and cont1qu1ng education. Services may be offered 19 -
classes as degree-college~sred1t, non-degree-co]lege-credit mon-col]ege- )

- credit, and non-cred1t....¥hg_COursas. services, activities may be cqllege-.

. sponsored, community-sponsored...or jointly sponsored.... [They] may: be

- held On?campus,;gff~campus, in classroons and through media" (1978,'pp.t7_

. 9-10). Opinfons on the valoe of. commun1ty edycation functions vary from
those who see ftas a total éndeavor of ‘the institution to .those who take,a

_-much narrower v1ew. Yet, "whateVer the resolut1on of these probIems it 1@ ,/"

~ fairly: ceJTi’h\that the third era of the commun1ty colIege will be charac-"f
terized b

(Lompardi, 1978, p. 37), . .- - - »
L In a position pap!r presented to the washington State Board for 60mmu- L
ity CO11ege Education by the Advisory COunc11 on Community College Planning, -

) commun1ty educat1on, descr1bed as commun1tx—centered education, was seen as

¥
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de)acceptance of ¢Gﬂﬂun1ty~educat1on as 1ts th1rd major function" -
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education thaé -does ,ot' call fgl:.-ne.w s}t‘s 01; services fa‘c.111't1-éa nor staff
cation 4 : : g =0 A .
- but-does call for the delivery of existing services to new groups. This
. “emphasis j1s‘1r_'| keeping with the emphasis noted éarlier on attracting students
. 4 into the, community college- who had heretofore not attended or who were having
difficulty in attendance... .It also calls for the development of.-a process
" through which community ‘y'lemb‘\ers_can pa,tt1c1bate in the planning ‘and use of
‘ educational services ang'fa'9ﬂ1t-1es "to meetsidentified and developing needs "
for community action of various kindg" (197'6, p. 2). . .
v ~In her' ERIC paper "About Community College Comnunity Education and--* ,
. Community Services*, Sanchez writes: ' S

"In 1ts broadest interpretation community education. incorporates all. . '
e 'learning' activities and 3ervices needed by the community. It also '
"~ - - reflects the concept that the community is used as the base, that the =
college Tooks outward toward the learner. and the community. * .., | .

The activities of outreach programs and ‘noncampus co?'ll",'ege; reprééent .

" comuynity education in 1ts broadest interpratation. Creditand non- "

credit activities: ge 1ng_luded if the eddcational programs. =~ - S
1

N r

. - In the most commonly accepted connotation community educ t1oﬁ consists
of that part of the education program, which tragitionaldy has been { :

4 1 concerned with noncredit activities. A larg&part of community educa-
- . tion involves noncredit or léss-than-collegé courses conducted under

‘continuing and adult education. LTt

A

P

{  .The 1976 Community, Junior, and Technical CollegesDirectory Yefines.
‘ community education enroliment "as the total number of:peopie partici-
O ..patjng in noncredit activities sponsored by a collége'” .._(197_7'. p. _l).;. ‘
\ Harlachet and Gollattscheck see'a difference bétyeer_r coum'mjty education -
" and \community-based education. %To them the fi rs'_t term suggests bringing cer-
tain' services to the tommunity: courses uff campus, for e&an'qlé."’..' The second
“relates more to community problem-solving activities: T R

o "Although the idea of copmunity-based ‘educatioh has roots“wreathing far .
.+ » back into:the community $ervices movement, several -notable dates and . - '
-« activities may be fixed As important steps in- [its] history...Three . : 1
- important books were publjished in ']929: The Community Dimension of the -
gg_?nﬂz cbllfge, by Ervin L. Harlacher, D al Con-: = .
cepts Tor the Community College by Arthur N. Cohen, and nity Ser-- -
vices 1n the Comgglfz-to'l'leg% by Gunder A. Myran. TheseEoEsmrEﬂ T
e beginnIng of an evolvement from a narrow, traditional form of , o
~ community services toward a re’la;10‘nsh1g in which the college began - -
" to work with 1ts community to splve pro lems’ réther than simply serving. =
the gﬂmnny whatever academic wares it had at its disposal” (1978, =~
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. Even though ‘G/ot schalk (1978) questions the conmunity colleges abili- |

. ties and tendencies to solve comnunity problems, the concept does suggest a
shift in institutional \yalues. * Community-based education incorporates the

- bas1c values that education can make a difference 1mthe 1ives of everyone;
that education is\a means by which people can enrich their 1ives and grow;
that educatioh is a recurring part of and not set apart froi datly.life; and
that tHe’ community college has a respons1b111ty to “maximize the congruence
between’ 1ts servfces ihd programs and the educational needs and asp1rations

 of all population groups in. 1ts ‘servfce area™’ (Myran, 1978 p. 1)..

: comunity-based cngge is one that’ uses these values in order to plan pro= -
ujn\ foci 1t1es. develop budgets, carry out admini- .

- grams, select facul tx,
strative functioms and g¢redte «poH fes. S
P1ac1ng th thru it in an historical gontext Martorana and NespoH
report that "thpsenesid of MCJIC's 1nter,est, in community/based performance-
the effort)s...aby the association's President,
Ednund J. Gleazer, Jr.,. qnsitiz‘( its membersh?p to a ... renewed emphasis

‘ \-on comunity 16%egraMon with cwmo.afty co11ege operations First broached
in an article entitled ‘Beyond theog:en Door, “the Open College,' (1924)_ the:

" concept of a new flovement Tdyard communjty involvement...in postsecondary v

A education has at@racted the attention‘ of comunity coHeges throughout the

,nation" (1977, p#34). . o : \
COMBASE (a Cooperatiyf for the Advaricement of Community-Based Post- .
secondary Educati(m) serves ‘s ‘a center: f0r sharing information about

: exemp1ary ity-based prégrams.- Among the programs described in their:
uinter 1977-78 news.\etter are a.program to provide vocational counseHng
for disadvantaged urban aduits; a scholanship probram reacMng over 250

part-time students; a ser1q$ of short courses espec1a1'ly designed to teach '

“ datly. Tividg skills %o retarded adults; a learning support group of students

Zto receive,persona].,ugg a csupporLservice.ond a traini ng. program for

'volunteers,who work with %: 1ng S
“Invits spring. 1,‘519 b leﬂ R COMQASE cites several other conmunity-

based programs described: as ex' lary. "Examples, 1nc1ude attempts to 1dent1fy

'%nd help .s01ve naighbor@g:&,p _' b‘luns‘And to dev?op a citizen action confer-

-
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ence; a "brokerage mode" of contractual arrangements with other ﬁostsecondary
1nst1tut1ons in the area; and an erdisciplinary serjes devoted to topics of
concern to women”. Commun1ty educat1on when, 1is a philosophicaT concept that
h"goes beyond opening cTasses for adults As 1nterpreted by those who see it
.as commun1ty based, 1t stresses serv1ce to the entire’ commun1ty by 1nv01v1ng
part1c1pants in planning its activities.

‘Yet, despite the current -popularity of th1s funct1oh it 1s d1ff1cu1t to
'find within 1t clearly deftned concepts: that m1ght lend themselves to measur- '
abIe outcomes. -We have 11tt1e 1nformat1on about’the numbers of pedple who are«*
served through community education programs, the types of programs that exist,
the types of financial supporf that are available. Ne'have no information on.
outcomes, on .whether, any .of the claims - for- “sense of community,”™ or "community
j growth" are supportable Accordingly, an evaluation of effect1veness of such
programs 1s not possible; and a direction’ for order1ng the various activities i}
~ of -the colleges that are orgahized for commun1ty educat1on_has not been de-

.fined : - . : : : : G
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CAVEATS AND CATEGORIES

.
A : i °

_ The previous sections ofsthis paper have reviewed definitions, defined-
activities; and discussed the functions of the community college in its third

- era bf develqpment. Adult education, continuing education, 1ifelopg learning,

community services, and community-based and camnunity ducation all share

: severai characteristics. The products of this qmalgamjtion of functions nay
vary somewhat often because of locai coiiege and state funding patterns, Lo
but the terms are more :ynonomous than different _ Several caveats. are ih ’

order " While cormunity services .may not deal e xciusively thh aduits (e. g y » -

" chi1d care centers), the activities subsumed under the variaus terms with

" which we are concerfed do dea1 with adults, people over 16 years of age, who

"~ may or may not have completed their secondary school education. Further,
the mean age of today' s two-year colTeqe s:gﬂents enrolled in credit "courses

" in most sections of the. country is generaily estimated to be 29 years, and ‘75

the miedian age is 21, Therefore, we propose not to include the term "adult v

education" in our’ c1assi$ication, a . ¢ t : :
v o Similarly, we/have difficulty uiththe term "iifelong learping.". It is
(,I common for students 1in today s two-year colleges to drop in drOp out, and
*then return again to some” postseconUary institution. The mean age of students'
is generally high and many students are actua11y "senior citize " who elect
to enroll wr-year coliege programs,. for -personal . enrichment :md,
ally for careen upgrading Thus, if . students. at. 55 years of* age.are’ enrolTed |
n comunity coiiege activities, the concept of iifelong iearning 1s implicit.
Therefore the  term ”lifelong 1earning" as a separate entiﬁy w111snot appear '
in our classification._. - ’

’ DeSpite its emphasis in recent yearg, the,
tion" or "community- based education" a1so appeagg seif-evident 1f the entire
community is the potential campus, as proponents of this: activity propose.

>

then- the term community education appears. rédundant. . Le : ;’,,/

~ Ne: might simiiarly modify the tgrm "continuing education" f0r anyone .
‘. who enrolls in, a new class or program.,.Because formal educaﬁion.begins at

' occasion-'.. i

concept of “community educa- oo
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.the flrst~grade, any further educatiom must be bu1lt on previous, educatlonal
_-‘experlences and is thus continuing. We therefore propose to Timit this term-
o _glx.to actlvltleS"thatvserve to extendthe careers of the partlclpants
’ *‘For example, at the graduate ‘level, a physician returnlng to take special
. courses is engaged in cont1nu1ng education. An auto mechanlc whb returns to
X the community - college to learn .about repa1r1ng spec1al smog or gas- savlng '
. 1_dev1ces is also engaged in continuipg educatlon. But a. student who enrolls

o in & program or course that does\not bu1ld sequentlally upon prevlous courses
'would ot be Consldered contlnulng ' e - Y L
e " The term "communlty serﬁlces! will not be used n the classlflcatlon .'_1t
e slnce servlng 1nd1v1duals in ¥ Community college is by, extenslon “communlty
' "servlng "OIf all adults in a community have the opportunlty or rlght to
'_partlolpate 1q‘college courses and programs 'the college is by deflnitlon,

--servjng its communlty S S _ oL ) .
' . . . . _. X .- , . A " . . .

'.Toward a New\c_asslflcatlon ST ;;‘ R

Al

Kurland (l976) has developed a rather plcturesque scenarlo of l1felohg \
‘ ]earnlng. portraylng it as the center of & number of separate streams that _
" flow into the broader contept. Each of these streams is also divided. The L
'"larger sector is adult education, which 1s,split lnto such separat rlbu- .
tarles as adult basic education, hlgh ‘scho6l equ1valency, Amerlcan’!ﬁtlon, '
,and English as‘a Second Language. ~The other streams include postsecondary
education where students have left the traditionally sequenced educational -
"'Zsystém. contlnulng and- extension education, contlaulng edbcatlon in the -
professlons (for example med1c1ne law, educatlon), career educatlon, educatlon
‘and work, adult vocatlonal ‘education, communlty educatlon, and to a lesser -
. -degree, museums, 1ibraries, media and research. e
With all these terms used in today's community college either altered, o
- narrowed, or ‘rejected, How can we describe the activities now consuming . the
e energy of these 1nst1tutlons? Hhat type of termlnology can be used? How'
© do we account for the vast numbers of 5tudents who drop in and drop out.
_ 'tho§!~who enroll 1n a course occasionally and -the mqre traditional transfer- .
7 oriented student? What- about programsu-Such as senlor cltizen s day,. health:_..

~.0.
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falrs--that are developed o.s spec‘lal events for peoplé 1n #he commupity who
typ‘lcally are not lnvolved ‘utth any other aspects of the college? How do
. we talk about the non-degree oriented students people totally 1nvolved in -
occupatlonal programs and the traditdonal transfer studepts?
The unlt of analysls typically used ha, been the college program and '
E the various college: functlons. ‘We propose a sh1ft to the partlt‘lpant or
| 'c'llent as the unit of’ 1npu€ the purpbse af the college, its raison de etre.
" We view the participant as._ the vehlcle,for defining the many-actlvlties with
which the co_ll_ege 1s. concerned.” We propose a way of ordering or classlfylng £
.. the varlous céllege functions in terms of the degree -oriented studént who
‘ thkes a course for credit, the degree-orlented participant who ta\ksl course \
_“for no-credit the non-degree-prlented person who takes a course for . C g
‘credit, and the non-degree~or1ented ‘Man or woman who takes a course for no- - )
_cred1t "We thus propose . that courses be ‘defined on the bas1s of“the intent .
_ of their partlclpants For example, one person:may -take astronomy to fill
a general education requlrement, another as a science requlrement toward the
' _AA degree, and another merely for personal 1nterest .,It 1s conceivable that
one course might thus-be listed under several dlfferent categorles dependTng
© on the\iptent of . its various participants. . . .
] By: 1nclud1ng community- education in a class1f1cation that covers all
h _cohlnunlty college education we are accordlng equal status to it. . More, _we P
_""'are showlng how servlce to the comnunlty is woven’ 1nto the fabrlc of ;he _
'1nst1tutlon. Our classiflcatlon is as folloWs' . -

L

..

R v
AR A Classification for Comnun'lty College Educatlon e 0
. A Programs Lo AR _' - - PR K
- U1, Credit-free ' N -9
= . (Currently deslgnated as Comnunlty Services, Adult Educa-
" -tion, Continuing Educatlon, Comnunlty EdUcatlon, Llfelor'g
LT Learfiing, etc.) _ . !
o }'é ' - ) . L ) S - 1. o . . ¢ >
D _ Part1c1pants seek1 Co = Y .
v T ngh school dwqoma or adult paslc educatlon ' .
. L _© 2. Recreation . - D T T
e DT 0 -3, soclal interaction o . . & ' X "

A

'.-' . . \ 3 - - . , o - 21 I L . . ':. - . w‘. o
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4. 'Cultural’_er_\r:i'chnent- _
5. Personal development -
) N 6.. Skills dev_%lopnent
* oL 'Credit -
o " | Participants ,éeeking e
BV R -_ol. Associate degree B
2. Certificate of completion’ =~ |
I B 'Unirersity-itransfer'_ - e
\. ‘4. General education o ) _
. .. '.5.,'Career upgrading L _ v C
B. Conmunity Seeking: . . S o :
T : 1.' Problem solving ,
R 2 -Coordinapion with other comunities/agencies '
S 3. ‘Access: ‘to,college xpertise '
A, Use of college f cilities
: -5, -Specialided training -
. Placing individual studenti into the matrix might be done bJ asking
them 'what they are seeking Some participants would have more than one .
" learningobjective, a problem that could ‘be mitigated by using a 'forced- .
‘choice Thstrument? - o> :

. #hy are you attending ?I'IS cburse(event)? o o R
(Choose one.in each pair : : . : -

.Get- credit toward an associate degree . ; . 'L '- v
Learn a recreational skill ‘- .. e S o

e -Learna recredtional skill . o S, . o
. _Meet people with interests likeqmine o S S

. . Meet_peopl€ with interests like mine B
. Get Credit toward an gssociate degiee '~ : &\ _

- The vplue of cotmunity sheking activitdes would be assessed through measures.
- ,appixed to & sample of the conmunity at Targe, whether or not they had p rti-
"~ cipated in, or were even awhre of, co\lege-Sponsored events: - % -
“The classification anticipates a form of VOucher or entitlunent plan”
wherein each receives a number of fi scal credits to be used in the educa-
* tional program of his choice. It is 1:kely that refined verSions of a. .

»
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_voucher plan will see credits available to those who would upgride themsgl ves : o
occupat1ona11y d1ffer ih amount from those awarded to people who would: use’
them for genera1c1nterest courses.- Hence the class in woodworking might well

™ have students “paying" u1th d1fferent sums , depend1ng on whether they were.

.. cirpenters or lobbyists. " . ’ S -

a *The clnss1f1cat1on has a related effect, too; .1t helps reconc%le Y
'recurrent'problems of curr1cu1um'emphas1s. Ind1v1dua15 seek. personal grat1~
f1cat1on usable skills, a socialfy acceptable place to be, understanding. of
‘their environment. Colleges seek to maintain their image, satisfy. the staﬁf ‘
.and perpetuate the institution. ‘Which set of clatms shall dominate? In curregt -
%ract1ce 4nstitutional c1a1ms come. f1rst, ind1v1dua1 second. By ord%r1ng %f
/1nst1tut1ona1 act1v1t1es on the basts o _1hd1vidua1°1ntentions both can be bettcr
understood A11 the courses end eyent ,pan be’ p1otted as they“tit 1nﬂ1v1dua1

'17 purpqses and a fgamework for“ test1na Jﬂéconeges cl»a1m of senv1ng pH the1r o

¢
const1tuents Can ‘thus: be erected

Ea
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